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- 31ona1 ch11d care workeps,

o
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The Tra1n1ng and Va11dat1on of Youth Preferred Social

Behaviors of Chx]d Care Personne]

- . '

. ;.
L]

.

The successfu] trpnn1ng of personne] in the delivery of ¢hild-care services
'15 thgught to be - an essent1a1 part of any productive soc1a1 rehab111tat1on program
Yet desplte this cohcerm for adequate tra1n1ng, very fbw tréatment _programs have -

reported systemat1c attehpts to tra1n and eva]uate the*tra1n1ng of the1r profes«

»

4

iy M ;
There are probably two specific d1mens1ons re]evant to a suécessfu] tra1n1ng

~

program One d1mens1on might’ invo]ve the tra1n1ng of personne] in those skills

which prove effect1ve -~ effect?ve in teach1hg their. youths appropf?ate social,

academ1c, vocat1ona1 and Self ~help behav1or A second dimension m1ght 1nvo]ve'
-‘

tra1n1hg personne] in 1nteract1on behaviors wh1ch are preferre by the rec1p1ents

<

of the treatment program Th1s second-d1mens1on, that of youth preference, is
1mportant for several re%sons F1rst1y, there is eV1dence suggest1ng that 1f an
adu]t.mode] 1s posrt1ve and‘reward1ng, 1t is- more 11ke1y that - the youths will
benef\t from the treatmedt program (Jesness, 1974),ﬂas well as 1earn from and
ddentify with that adult (Bandura, 1969). Setondly, youth sat1sfact1on and wil-
11ngness to part1c1pate in treatment aldo bear upon current legal and ethical
gu1de11nes concern1ng%the rights of pat1ents, 1nc1ud1ng the 1mportance of obta1n-
‘;*1ng initial and ongo1ng fnformed consent (under current NIMH/HEW gu1de11nes)

This vo]untary aspect of youth parth1pat1on means, essent1a11y, that the youth
'must be sat1sf1ed w1th the program and w1111ng to stay with it, part1cu1ar1y 1n ;

commun1ty based, open res1dent1a1 sett1ngs where the opportun1ty to run away is

‘, .
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always available Another pracgical cons1deration for tra1n1ng personnel in inter-

“action styles preferred by k1ds is that 1t seems to be important to. the people who

hire and evaluate ch1ld-care workers Typ1cally, Job descr1pt1ons for these per-

-

sonnel list prerequ1s1tes for h1r?ng wh1ch include "warmth" and “concern“. Also,
even once h1red child-care personnel are often informally evaluated by a var1ety

of people in contact with the program in terms of the quality of their 1nteract1ons

_with the youths, and these evaluations may carry important implicatéehsaﬁenrthe

' .program's survival within the community. . Therefore, it was cr1t1cal that p051t1vé

-

social interaction skills be clearly 1dent1f1ed and trained, and’ that the impact -

~of th1s training be carefully assessed. This assessment\vould requ1re validating

-the effects of training with youths living in several group homes, as well as

compar1ng the rat1ngs and behav1oral performance of tra1nees with those of success-
1;

. ful, professional ch1ld-care personnel (known as teach1ngjparents).

’ .
\ . ” Study 1 .
N1neteen youths (eleven boys and eight %irls) part1c1pated in this research.
The youths wefe 12 through. l6 years old and had been’ adJud1cated by the juvenile
court At the time they‘:z;e l1v1ng in three small, family-style, community-

based, group homes using the Ach1eVément Place Teach1ng Fam1ly Model. To deter-

'\m1ne their preference for teach1ng parent social behaV1or, a ser1es of videotaped
1nteract1ens between-a youth and teach1ng-parents were shown to the youths ,.These

. 1nteract1ons 1ncluded tEach1ng skills,. 1nstruct1on g1V1ng, asking and answer1ng

quest1ons, g1v1ng and tak1ng po1nrs joking, counsel1ng, and commend1ng or correc-

ting the youth. As the youths watched these scenes, they were asked to wr1te .

3
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down the Spec1f1c teach1ng parent behaviors that they liked or d1s11ked in each
scene. In this way, approx1mate1y 790 wr1tten\&omments were collected. These
comments were later exam1ned and“sorted into §Wenty-n1ne categor1es which best 'fv/' |
descr1bed the written comments These categbr1es were then prepared for rat1ng |
by the youths in the group homes. \The ratings were carried out to va11date the
importance of these categories. That is, a]though originally generated by the VIT? .
‘youths, it was important to know if the wr1tten descr1pt1ons/of/the soc1a1 be- g

hav1or wou]d also be rated as strongly liked or d1s11ked Rat1ngs were carr1ed

out along a f1ve po1nt grading scale (A through F, ;’p’rough 0) accord1ng to how
well the youths 1iked the social behav1or in 1nteréttwon with teach1ng parents
The results indicated that those categor1es @h)dﬁ were rated in the A or B range ‘

the identical to those categor1es or1g1né{1y descr1bed as "]1ked" by the

youths, (when v1ew1ng the v1deotapes), wheréas those rated in the D and F range

were all or1g1na11y descr1bed as: "d1s]ﬁked" - For examp1e, those behav1prs rated/

y .

t liked by the youths 1nc1udﬁz ca1m-p1easant voice tone' offering or pro- -

~g

~ viding help; jeking and pos1t1ve feedback and those rated as most avers1ve in-

cluded: throw1n objects; accus{ng b]am1ng statements, shouting; not prov1d1ng
the youth with an ¢ ortun1ty'to speak; 1nsu1t1ng.remarks (and so forth).[The

remaining categories f 111ng in the B- to C- m1dirange, consisted of those novel
[
categories suggested by the 1nvest1gators as, "potent1a11y 1mportant" behav1ors
: N .
Qur hunches washed.out compfetely We had suggested behav1ors such as eye con-

< .

tact, phys1ca1 COntact and g1v1ng verbal examp]es None of these suggested cate-’

N\

gorles,/however, were ratéd as, very 1mportant behav1or by the youths: ] Therefore,

there dppeared to be some discriminability and consistency over time by the youths

S : .
o . . . .
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n&the group home.

R,

in their c]aSS1f1cat1on and rating of varlgus categories of teaeh1ng -parent 1nter-
act1on behavior. The results of this study 1nd1cate that youths can ident1fy, de--
sorihe and'rate those 1nteract10n behaVIors which are important to them. and that . —
theselpreferences maintain over time. The question then became, 'Can prospectdve

teaching-parents be trained in the use of these preferred social behavjors, and

‘once ‘trained does it make a difference in the way youths view them . To answer

these questions, a second study was carr1ed out o S
- . \) ‘ ) A “
\ . Study 2 . ‘

Ay oA

Three. marr1ed couples (i.e., six tra1nees) cons1dered sat1sfactory cand1dates

- to become teach1ng parents, rece1ved training in these youth-preferred 1nteract1on

behaviors. The training. program took place over the course of two three—hour
training sessions, but was presented to the couples at different points in time
over a period of 5 months (using a multiple baseline design across ‘trainees).
During the five-month period, samples of their tnteraction behavior nere taken on,
4 to 6 occasions. *Each sample involved two (three-minute) videotaped probe situaj}
tions, with a trainee interacting with a:youth, who Wps ro]efplayfng a youth in

ln the f1rst situation, the trannee was asked to enter and’ greet the .youth
seated in the room. _But the youth was to ignore the greet1ng and cont1nue read1ng
a book, providing an opportun1ty for the ‘trainee to teach the youth greet1n9 skills

in a pleasant, socially preferable manner Greet1ng skills were selected as one

examp1e of a more general class of pol1te, soe1a11y respons1ve behav1ors 1mportant

in a var1ety of 1nteract1ons, as wel] as spec1f1ca11y énhanC1ng the pleasantness
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- of groyp home family 1iving‘ in a second situation, the tra1nee was aga1n 1nstruc- a

" ted to enter the room and ask the seated youth to empty a wastebasket. In th1s
1nstance. the youth had been taught to obJect, grumble, be slow to comply, ask for <
| postpqnement,,and otherw14e appear Very re;uctaht to agree. Here, the opportun1ty
to focus on the youth's, ongd1ng, non- comp11ant behav1or was ava11ab1e and to pro-
vide the youth with those sk1lls necéssary to successfully respond to requests {4
commonly encountered by the youth 1n a var1ety of 1nteract1ons with adults -
whether . they be parents, Judges, teachers or emp]oyers These S1tuat1ons were.
se]ected with the goal of pos1ng somewhat d1ff1cu1t but not atypical examples of
youth behav1or in the group home sett1ng It was hypothes1zed that if trainees
‘could 1nteract in a pleasant, youth~preferred and instructional manner~in these
'c1rcumsténces, they would ‘be likely to be able to engage 1n th1s behav1or in a

var1ety of other, less tax1ng S1tuat1ons ;-

P The actual tra1n9ng program emphas1zed the teach1ng of pract1ca1 and preferred

i

, skills 1nvolved in a-variety of soc1a1 and he1p1ng 1nteract1ons with youths in the
-home. Tra1n1ng 1nc1uded read1ng materzal, oral 1nstruct1ons and rationales for’ the
:use of these behav1ors, v1deotaped examp]es of these preferred. behav1ors“ and ro]e-

play1ng s1mu1at1ons 1nvolv1ng detailed feedback of pefformance and practice to .

cr1ter1on K - ' o SR -
\ : P

In add1t1on to the tra1nees, three h1gh1y eva1uated successful pro essional
teach1ng parents~current1y 1nvolved in the operat1on of Ach1evement Placemstyle '
homes, a]so participated 1n the study These coup]es served as a normat1ve com-
par1son sample for the-tra1nees Data were a]so taken on their 1nteract1on with .

~ youths as a basis for mak1ng compar1sons betWeen the1r behav1or (and rated per~

" . T e . - L
formance) and that of the tra1nees. | . . ' i
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Following the completion of* the tr?ining program, youths in two Achievement
Place style, group homes observed these tapes and rated the trainees in these films
on the basis of how well they l1ked the tra1nee s behav1or. These tapes were also

+

analyzed by adult'observers for the presence of each of the 29 categories of youth-',;

: J
preferred 1nteract1on behavior. - l

-The average\nel1ab1l1ty for scor1ng these behav1ors was 97% agreement (Wlth ‘

e - @ccurrence’ rel1ab1lfty averag1ng 82% agreemenn, and nonoccurrence averaging 90% a

T
| _ 4

‘agreement) | '
The results of the. youth rat1ngs can be $een in th1s first f1gure (#l), where
, the behav1or of the six trainees were rated along a f1ve point scale (4 through‘O, iy
° : A through F) according to how well the youths l1ked the trainee's behaV1or The ;,Sﬂ
heav1ly dashed lines represent the presentat1on of the training program to each J
tra1nee, and the l1ghtly dashed 1ine in the upper left area of the f1gure (labeled B
‘Ms'. K) repnesents a contam1nat1on of baseline, where unscheduled exposure to ‘\\:.
training occurredy As shown here, rat1ng_s of 'basehne‘ generally appeared within |
the "D"‘and "C" range, whereas.following training, youth ratings of. the behavior
rise to the."A" to "B-" range (3.7 to 2. 65 Also, all post-treatmenthdata points
fell w1th1n the range of ratings of the profeSS1onal teaching-parents (noted to
the\r1ght of\ each graph). This normat1vely defined "acceptable level“ucaptured
all post- tre’tment data po1nts
The pe entages of youth- preferred tra1nee behav1or (i.e., both "l1ked" and* -
| "d1sl1ked“) ahe d1splayed in this f1gure (#2). The levels of "d1sl1ked" behavior

rema1ned gene ally Tow for each of the tra1nees throughout the course of study,

"« 'whereas the percentage of"1iked" behavior 1ncreased with tra1n1ng for four of

'
k‘ . ;o B e
. - . - »
'
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{'“nqt liked", or at best, "neither 1iked nor disliked", however, after,receiving

\
e

o
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e
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|
the six trainees. Also, these levels of "liked" behavior generally fell post- e
tra1n1ng w1th1n or just beneath the normat1ve compar1son range of the profess1ona1 N ‘

teach1ng parents; whereas prior to tra1n1ng, "Tiked" behav1or never fell w1thfn ‘

and seldom approx1mated this range. - L o pbf ‘\;“

Changes in spec1fic'preferréd'categorfes'of'behavior were also assessed,
revea11ng greatest changes in such behav1or as’ prov1d1ng token—based 1ncent1ves M;

* (points), offer1ng or prov1d1ng he1p to a youth be1ng\succ1nct and to the po1nt
AR
should be ®ngaged in, "and prov1d1ng 1nstruct1ona1 explanat1ons to a yd@th . : \ -2;

The extent to wh1ch changes in trainee behav1or corresponded to .changes 1n

proV1d1ng poswt1ve feedback, sm111ng, offer1ng rat1ona1es for why a g1ven behav1or

youth rat1ngs is shown in th1s next figure. As in previous f1gures, tra1nee

behavior appears as a line graph whereas youth rat1ngs now appear in the form of

' a,h1stogram (stat. correl. Pearson product-moment r=. 65 for all youths [r- 41 for S

boys' ratings only; r=. 71 for girls']). L ‘>“ o
The conclusions drawn from these'results are, of course;.necessarjly tentative.

However, based!upon'thesé preiiminary‘data,,it'appears that couples desiring to re;‘

- ceive training as youth-care personnel can be trained to engage in high y pref

_interaction behaviors with yduths, and that youth evaluatlons (1 e., rat1ngs) of
these 1nteract1ons 1ncré;se upth tra1n1ng The soc1a1 va11d1ty of these measures‘.
was supported not only by these . correspond1ng changes in youth rat1ngs, but also by--.
compar1sons to normat1ve data of the rated and behav1oral performance of profess1ona]

teach1ng—parents. Pr1or to treatment, tra1nee s behavior were rated by'youths as

S

AN

\ training, the rattngs.of-their behavior were neaningfu]ly Jncreased to the'"liked"

~and. "really liked very much” range.

.. ‘ *. | N .
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) t1ons of their youth but may. enhaﬁce and fac111tate the effect1veness of the

behav1or change procedures, as wel

.
. . ') * "
[N T . A \A
. 2
.“‘ ’ * -
]

Nel] given that the behav1ors tra1ned in the present study .are preferred by
these behav1ors effect:ve in modifying de-

L e
linduent behavior and tra1n1ng pro -social behav1or (or at 1eas(.compat1b1e w1th e

youths, 'the quest1on §ﬁ111 remains, ére
these~goa1s)7 Several investigators (Ford, Ford Chr1stophersen, Elxsen,,Phllllps,_,,se’

& wo]f 1973; Timbers et al, 1973) have reported improvement in a var1ety of soc1a1

and ma1ntenance behav1ors using s1m11ar components w1th de11nquent youths. These
1nc¥ude the. use of s1mp1e 1nstruct1ons and mot1vat1ona1 1ncent1ves (po1nt,g1v1ng),.
and further 1mporvement through the use of p051t1vemfeedback, 1nstruct1ona1 expla-
nat1oﬂ£) and prov1d1ng rat1ona1es These components were alsb funct1ona\'-- accor—7‘
d1ng to other 1nvest1gators -- (Ph1111ps, Ph1111ps, Fixsen, and Wolf, 197%) in teach-

ing. youths s1mp1e instruction follow1ng, 1ntroduct1on sk1lls var1ous aspects of -

conversta1ona1 behav1or (M1nk1n et al, 1973 Maloney et al, 19725 Ph11]1ps, 1968),
' job 1nterv1ew skills (Braukmann et al, '1974), and improving on the JOb performanc?’ :
(Ayala Minkin, Phillips, F1xsen k Wolf, 1973). Therefore it appears as though |
at least some of the preferred 1nteract1on behaviors conS1dered in this research 5
have also—been demonstrated to be’ effect1ve in modifying a variety of youth ‘
behavior. | f .' . -

Consequent]y, as youth care personne] become aware of - the 1mportance of
pleas1ng as wel] as teach1ng their youth and begfﬁ/to acqu1re those sk1lls
ecessary to accomp11sh both, it may prove benef1c1a] not on]y to the sat1sfac-

.

For, poss1b1y, as youths beg1n to enJoy

their interactions w1th adults, the feedback mode11ng, “and soc1a1 consequences
they rece1ve, Will have a greater 1mpact upon them and 1ead to more mutually
preferred interaction sty1es oo ' -
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